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Abstract 
This research aimed to investigate the relationship between the Emotional 
Intelligence (EI) of school heads and the improvement of secondary schools in Azad 
Jammu and Kashmir (AJ&K), with a specific lens on monitoring practices. Utilizing a 
survey methodology, the study encompassed a sample of 234 head teachers from the 
District Poonch. Three primary objectives guided the research, understanding the EI 
landscape among school heads in AJ&K, evaluating their monitoring practices, and 
examining the influence of EI on these monitoring practices. Data was collected 
through questionnaire. It was found that a strong inclination towards EI among 
school heads, with self-regulation emerging as the most dominant aspect. Further, 
there was a significant positive correlation between EI facets and efficacious 
monitoring practices, validating the crucial role of emotional intelligence in steering 
school leadership and enhancing overall school improvement. Conclusively, the data 
asserted that in the context of AJ&K, Emotional Intelligence is not merely a desirable 
trait but an essential quality for school heads, acting as a cornerstone for effective 
leadership and optimized school monitoring practices. Building on these insights, the 
study offers several recommendations. It advocates for a greater emphasis on EI-
focused training programs tailored for school leaders, ensuring continuous 
professional development with a spotlight on EI sub-dimensions. Moreover, during 
recruitment processes, a robust evaluation of these soft skills is suggested, alongside 
the establishment of mentorship initiatives and structured feedback mechanisms. 
Lastly, the importance of resource allocation for the ongoing nourishment of these 
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skills is emphasized, given their undeniable influence on school leadership efficacy.  
Keywords: Emotional intelligence, Monitoring practices, School improvement, Azad Jammu & 
Kashmir 

 
Introduction 
In 1920, Thorndike introduced the concept of 'social intelligence' as the capability to 
understand and navigate human relationships (Thorndike, 1920). By the 1940s, distinctions 
were being made between intellective and non-intellective forms of intelligence, yet 
emotional intelligence (EI) remained a key component (Wechsler, 1945). Wechsler saw 
intelligence as the capacity for effective interaction with the environment, encompassing EI 
(Wechsler,  1958). Further, Gardner and Qualter's theory of multiple intelligences highlighted 
both 'interpersonal' (relating to others) and 'intrapersonal' (self-awareness) capacities, 
underlining the role of emotion management in work settings (Gardner & Qualter,  2012). 
Emotional intelligence (EI) is defined as the ability to recognize, comprehend, and manage 
both our emotions and those of others (Salovey & Mayer, 1990). Among the prevailing models 
of EI, Salovey and Mayer's ability model emphasizes the effective processing and application 
of emotional information. In contrast, the trait model introduced by Petrides centers on 
behavioral tendencies and self-perceived abilities, typically gauged through self-reports 
(Petrides, 2009). Additionally, Goleman's mixed model integrates elements from both the 
ability and trait perspectives, delineating four key domains: self-awareness, self-regulation, 
social awareness, and relationship management. This model underscores the significance of 
EI in leadership roles and effective interpersonal relationships (Goleman,  1995). 
 In recent years, the significance of EI in professional settings, especially in leadership roles, 
has become increasingly apparent. Goleman's work emphasizes the importance of EI in 
organizational success and leadership effectiveness. In the realm of education, particularly 
at the secondary level, the EI of school leaders such as principals or head teachers has 
profound implications. Their adeptness in recognizing and managing emotions can shape 
the school's atmosphere, influencing teaching and learning outcomes. This reinforces the 
essential role of EI in both corporate and educational leadership contexts. 
Systematic monitoring by head teachers in secondary schools is pivotal for identifying 
educational strengths and weaknesses, fostering data-driven decision-making, and ensuring 
quality education. Such practices not only ensure transparency and accountability but also 
drive positive educational outcomes. This study explores into the influence of Emotional 
Intelligence (EI) on these monitoring practices. Using Goleman's four-branch model of EI, the 
research aims to determine how a head teacher's EI affects their leadership and monitoring 
efficacy. Such insights could catalyze the evolution of emotionally intelligent educational 
leadership, enhancing secondary education quality (Mnyasegna,  2014). 
 
Statement of the Problem 
Within the educational milieu of Azad Jammu and Kashmir (AJ&K), the effectiveness of 
monitoring practices at the secondary level is a critical factor in shaping the quality of 
education. This effectiveness is significantly influenced by the emotional intelligence of 
school heads. Emotional intelligence involves the capacity to identify, comprehend, regulate, 
and effectively use both one's own emotions and the emotions of others, which can have a 
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profound impact on leadership and interpersonal relationships. A critical knowledge gap 
exists regarding how school heads' emotional intelligence impacts monitoring practices in 
AJ&K secondary schools. Addressing this gap is essential for improving AJ&K's education 
system by shedding light on the connection between emotional intelligence and effective 
monitoring, enabling informed strategies for better education quality and school 
performance. 
 
Significance of the Study 
This study holds profound significance as it addresses a critical void in our understanding of 
the education system in AJ&K. By exploring the impact of school heads' emotional intelligence 
on monitoring practices in secondary schools, it offers valuable insights that can inform 
policies and practices. Understanding how emotional intelligence influences monitoring not 
only has the potential to enhance the quality of education but can also serve as a model for 
educational improvement in regions facing similar challenges. This research can empower 
educational leaders in AJ&K to make informed decisions, improve school performance, and 
foster an environment conducive to nurturing the full potential of students, ultimately 
contributing to the overall development of the region. 
 
Objectives of the Study 
1. To identify the emotional intelligence of school heads at secondary level in AJ&K. 
2. To assess the monitoring practices of school heads at secondary level in AJ&K. 
3.  To analyze the effect of Emotional intelligence of school heads on monitoring 
practices at secondary level in AJ&K. 
Delimitations of the Study 
This study was delimited to: 
1.  Poonch Division 
2. Government schools of Secondary level 
 
Review of Related Literature 
Emotional Intelligence (EI) encompasses the skill of effectively handling one's own emotions 
and comprehending the emotions of others. It consists of five fundamental components: self-
awareness, self-regulation, motivation, empathy, and social skills. Individuals with a high EI 
can recognize their emotional states, interpret their significance, and grasp how these 
emotions influence their conduct, subsequently affecting others. While controlling someone 
else's emotions is beyond our control, identifying the emotions underpinning their actions 
provides valuable insights into their perspectives, facilitating more constructive interactions. 
A strong EI strongly correlates with exceptional interpersonal skills, particularly in conflict 
resolution and communication, which are pivotal in a professional setting. Employees who 
possess the ability to self-regulate their emotions are less prone to making hasty decisions; 
they engage in objective thinking before taking action. Cultivating empathy and 
understanding is crucial for effective teamwork, and attributing a colleague's behavior to 
underlying emotions enhances relationship management and ensures that others feel 
acknowledged. On a personal level, recognizing one's emotions represents the initial step 
toward avoiding the subjugation of those feelings. Acknowledging feelings and 
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comprehending their origins empowers individuals to navigate them and advance 
productively. 
Proficient leaders often exhibit high emotional intelligence. In a professional context, it is 
imperative for leaders to exhibit self-awareness, enabling them to assess situations 
objectively. This self-awareness extends to recognizing individual strengths and weaknesses 
and operating with humility. It must be balanced with empathy, as employees who feel 
recognized and appreciated at work tend to be not only happier but also more productive. 
 
Brief History of EI 
The evolution of Emotional Intelligence (EI) as a concept has its origins in the early 1900s. 
The notable educational philosopher, John Dewey, was among the first to delve into the realm 
of "Social Intelligence." In his groundbreaking work, "Moral Principles in Education," Dewey 
(1909) defined social intelligence as the power to understand and interpret social situations. 
This early exploration offered insights into how individuals decipher and navigate the 
intricate maze of human interactions. 
The mid-20th century brought a reevaluation of traditional intelligence theories. 
Psychologist David Wechsler was a pivotal figure during this period. Challenging 
conventional views, Wechsler (1944) posited that intelligence wasn't strictly cognitive. He 
advocated for a more holistic understanding, emphasizing that success in life wasn't solely 
determined by intellectual prowess but also hinged on emotional and social factors. His 
conceptualization of intelligence as the overall or comprehensive ability of an individual to 
act purposefully, think logically, and effectively navigate their surroundings, was undeniably 
groundbreaking. The 1960s marked another watershed moment for EI. Michael Beldoch is 
attributed with formally coining the term "Emotional Intelligence" in his research in 
1964(Nuriddinova, 2018).  Soon after, Hanscarl Leuner provided further exposition on the 
term in 1966, accentuating the significance of emotions in human cognition and behavior 
(Leuner, 1966). 
Further depth was added to the EI discourse with Howard Gardner's influential "Theory of 
Multiple Intelligences." In his seminal work, "Frames of Mind," Gardner (1983) delineated 
multiple facets of human intelligence. Of these, "Intrapersonal" and "Interpersonal" 
intelligences were particularly resonant with EI. He defined the former as the capacity to 
understand one's own emotions and the latter as the ability to discern and respond to the 
emotions of others. 
However, the 1990s ushered in a broader public and academic recognition of EI, primarily 
owing to the works of Daniel Goleman. His 1995 book, "Emotional Intelligence: Why It Can 
Matter More Than IQ," provided a comprehensive and accessible overview of EI, detailing its 
four principal domains: Self-Awareness, Self-Management, Social Awareness, and 
Relationship Management (Goleman, 1995). Expanding on this, Goleman's subsequent book 
in 2006 differentiated between Emotional and Social Intelligence, emphasizing the symbiosis 
between personal and interpersonal competencies (Goleman, 2006). 
 
Importance of Emotional Intelligence 
Emotional intelligence (EI) is a foundational skill crucial for navigating human interactions, 
as highlighted by Goleman (1995) in "Emotional Intelligence: Why It Can Matter More Than 
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IQ." EI not only enhances self-awareness but also bolsters our capacity for empathy and 
effective communication. In a world marked by vast diversity, the significance of EI in shaping 
our interactions becomes increasingly evident. Goleman (2006) further underscores this in 
"Social Intelligence: The New Science of Human Relationships," elucidating the role of 
emotional intelligence in fostering robust social bonds. 
EI's significance is especially heightened during periods of stress or challenges. Bradberry 
and Greaves (2009) in "Emotional Intelligence 2.0," accentuate the utility of EI in such 
circumstances, noting its role in promoting kindness and maintaining composure. Such 
emotional adeptness aids in graceful responses to adversity. 
Moreover, EI provides insight into the underlying motivations of others, fostering deeper 
empathy and understanding. Brown (2012) explores this dimension of empathy in "Daring 
Greatly," while Gottman's research delves into the intricacies of human relationships. 
Through a refined emotional lens, we're equipped to cultivate profound connections with 
those around us 
 
Monitoring Practices 
According to Republic Act No. 9155, school heads are tasked with a dual role as both 
instructional leaders and administrative managers. The Department of Education 
emphasizes the importance of dedicating a significant portion of their time to instructional 
leadership. This involves the critical task of coaching and monitoring teachers in their 
instructional practices. While the primary concern of school heads is ensuring the delivery of 
quality education to all students, they don't have direct contact with learners like teachers 
do. Therefore, school heads must strategize ways to effectively support and equip teachers in 
their lesson delivery. By closely monitoring and providing guidance to teachers, school heads 
can indirectly influence and enhance the academic performance of students. This 
underscores the pivotal role of monitoring in achieving improved learning outcomes within 
the school (Sabio, 2019). 
One of the primary and essential responsibilities of school administrators is to supervise and 
evaluate the performance of teachers within their educational institutions. This duty 
encompasses various tasks and measures aimed at ensuring the efficiency and excellence of 
teaching within the school. Monitoring teacher performance not only serves the school's 
interests but also plays a fundamental role in enhancing the overall educational experience 
for students. School administrators regularly conduct classroom observations to assess 
teaching methodologies, classroom management, and student engagement levels. 
Subsequently, they provide constructive feedback to assist teachers in enhancing their 
performance. Through active monitoring and support of teacher performance, school 
administrators play a pivotal role in shaping the quality of education provided within their 
institutions. This dedication to continual improvement benefits not only educators but, more 
importantly, the students who rely on high-quality education to excel in their academic and 
personal endeavors. 
Monitoring is the responsibility of school leaders to oversee and assess teachers' 
performance in relation to the desired or target competencies (Engels et al., 2008). 
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Research Methodology and Design 
This research utilized a survey-based approach to investigate the impact of school heads' 
emotional intelligence on monitoring practices at the secondary level in AJ&K. A survey 
design was chosen as it allowed for the collection of data from a diverse and representative 
sample, enabling a structured and systematic examination of the relationship between 
emotional intelligence and monitoring practices. This approach was selected to ensure the 
acquisition of comprehensive and statistically valid data, facilitating a thorough analysis of 
the research objectives and the formulation of meaningful conclusions. 
 
 Population of the Study 
The study's population comprised both male and female secondary school heads. Information 
regarding the population size was obtained from the official website of the AJ&K (ESE) 
department, which governs educational affairs in the region. Specifically, within the Poonch 
division, there were a total of 299 head teachers employed in government schools, 
encompassing individuals of both genders. These dedicated educators play a pivotal role in 
shaping the educational landscape of the region and were essential participants in the 
research. The inclusion of both male and female head teachers ensures a comprehensive 
representation of this important sector of the education system. 
 
Sample and Sampling techniques 
The research approach employed a multistage sampling method when investigating a vast 
and diverse population, as advocated by Easton and McColl in their work from 2015. Given 
the diverse array of potential respondents in the study, a multistage sampling process was 
deemed most suitable. The objective was to select a representative sample from the Poonch 
Division, and ultimately, a total of 234 respondents were chosen to participate. 
The study's sample was specifically comprised of 234 secondary school heads, encompassing 
both males and females. To ensure the sample's representativeness, a simple random 
sampling technique was employed. This approach involved randomly selecting individuals 
from the larger pool of potential respondents. By employing simple random sampling, the 
research aimed to eliminate bias and increase the likelihood of obtaining a sample that 
accurately mirrors the diverse characteristics of the population. This meticulous approach 
was designed to yield meaningful and reliable insights from the selected participants. 
 
Instrument of the Study 
As this study was of a descriptive nature, researcher chose to employ a questionnaire as 
research instrument. The questionnaire was carefully developed with a specific focus on 
addressing the study's objectives, which revolved around assessing the impact of emotional 
intelligence and monitoring practices. Five point likert scale was used including options: 
Strongly Agree (5), Agree (4), Neutral (3), Disagree (2), Strongly disagree (1). Questionnaire 
was consisted of two parts. First part was about Emotional intelligence and second part was 
about monitoring practices. 
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Results 
Table 1 
Emotional Intelligence of School heads in AJ&K 

Sub-dimensions N Means 
Self-awareness 236 20.9110 
Self-regulation 236 21.1695 
Motivation 236 20.6144 
Empathy 236 21.1144 
Social skills 236 21.1229 

Table 1 shows the mean score sub-dimension of emotional intelligence of school heads. This 
table shows that self-regulation (M= 20.7738) had the highest mean value as compared to 
other dimensions. Mean of all sub-dimensions is greater than 20 which show that 
respondents are in favour of the statements. These values indicate that the school heads of 
AJ&K are emotionally intelligent in term of self-awareness, self-regulation, motivation, 
empathy and social skills. 
Table 2 
 Monitoring practice of School heads 

Statements N Means 
Classroom monitoring 236 4.3051 
Monitoring School program 236 4.1737 
Monitoring outside interruption 236 4.2076 
Monitoring curriculum practices as per direction 236 4.2288 
Monitoring Examination System 236 4.4068 

Table 2 illustrates the mean scores for the monitoring practices of school heads. This table 
reveals that the monitoring of the examination system received the highest mean value 
(M=4.4068) in comparison to the other statements. The means of all the statements are 
greater than 4, indicating that the respondents favor these statements. These values suggest 
that school heads in AJ&K actively monitor various aspects, including classroom activities, 
school programs, external interruptions, curriculum practices, and the examination system. 
Table 3 
Effect of emotional Intelligence on monitoring practices of School Heads: Model Summary 

Model R R Square Adjusted R2 Std. Error of the Est. 
1 .660a .435 .433 1.84345 

a. Predictor: (Constant), Emotional Intelligence 
Based on Table 3, Emotional Intelligence significantly predicts Monitoring Practices. The 
correlation coefficient (R) of 0.660 indicates a moderately strong positive relationship 
between the two. The R2 value shows that 43.5% of the variation in Monitoring Practices is 
accounted for by Emotional Intelligence. When adjusted for potential influencers, the value 
remains close at 43.3% (Adjusted R2). The model's predictions have an accuracy represented 
by a standard error of 1.84345. Simply, Emotional Intelligence is a notable predictor of 
Monitoring Practices. 
 
 
 

http://www.irjmss.com/


 

 

International Research Journal of Management and Social Sciences, Vol. IV, Issue 4, October - December 2023 

ISSN (ONLINE):2710-0308 www.irjmss.com  ISSN (PRINT):2710-0316 

Role of Emotional Intelligence in Enhancing Monitoring Practices for School Improvement:  

A Comprehensive Study 

 

[ 18 ] 

Table 4 
Emotional Intelligence and Monitoring practices: ANOVA Summary 

Model Sum of Squares df Mean Square F Sig. 

 
Regression 612.318 1 612.318 180.182 .000b 
Residual 795.208 234 3.398   
Total 1407.525 235    

a. Dependent Variable: Monitoring Practices 
b. Predictors: (Constant), Emotional Intelligence 
Based on the table 4 ANOVA summary, the regression model analyzing the relationship 
between Emotional Intelligence and Monitoring Practices is statistically significant. The F-
statistic of 180.182, with a p-value (Sig.) of less than 0.001, indicates that Emotional 
Intelligence is a significant predictor of Monitoring Practices. The regression model accounts 
for a sum of squares of 612.318, compared to the residual (unexplained variation) sum of 
squares of 795.208. In simple terms, there is strong evidence that Emotional Intelligence has 
a meaningful impact on Monitoring Practices. 
Table 5 
Emotional Intelligence and Monitoring practices: Co-efficient Summary 

Model Unstandardized 
Coefficients 

Standardized 
Coefficients 

T Sig. 

 B Std. Error Beta   

1 
(Constant) 7.404 1.044  7.093 .000 
Emotional intelligence .166 .012 .660 13.423 .000 

a. Dependent variable: Monitoring Practices 
Table 5 presents the coefficient summary, offering insights into the connection between 
Emotional Intelligence and Monitoring Practices. The constant (intercept) value stands at 
7.404, indicating that when Emotional Intelligence is at zero, the predicted Monitoring 
Practices score would be 7.404. With every one-unit increase in Emotional Intelligence, there 
is an expected increase of 0.166 units in Monitoring Practices, as evidenced by the 
unstandardized coefficient (B) for Emotional Intelligence. This relationship is statistically 
significant, supported by the t-value of 13.423 and a p-value (Sig.) less than 0.001. The 
standardized coefficient (Beta) of 0.660 further confirms the strength of this relationship in 
standardized terms. In summary, there exists a significant and positive association between 
Emotional Intelligence and Monitoring Practices. 
Table 6 
Effect of Self-awareness on monitoring practices of School Heads: Model Summary 

Model R R Square Adjusted R2 Std. Error of the Est. 
1 .350a .123 .119 2.29701 

a. Predictor: (Constant), Self -Awareness 
The regression model investigates the influence of Self-awareness on the monitoring 
practices of School Heads. The correlation coefficient (R) of 0.350 indicates a moderate 
positive relationship between Self-awareness and monitoring practices. The R2 value of 
0.123 suggests that Self-awareness accounts for approximately 12.3% of the variability in 
monitoring practices. When considering the number of predictors, the adjusted R2 value is 
slightly lower at 11.9%. The standard error of the estimate, measured at 2.29701, represents 
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the typical difference between predicted values and actual scores. In summary, Self-
awareness exerts a positive impact on monitoring practices, explaining just under 12% of the 
variation in these practices among School Heads. 
Table 7 
Self-Awareness and Monitoring practices: ANOVA Summary 

Model Sum of Squares df Mean Square F Sig. 

 
Regression 172.877 1 172.877 32.765 .000b 
Residual 1234.648 234 5.276   
Total 1407.525 235    

a. Dependent Variable: Monitoring Practices 
b. Predictors: (Constant), Self-awareness 
The ANOVA summary evaluates the statistical significance of the model predicting 
Monitoring Practices based on Self-awareness. The F-statistic is 32.765, and with a p-value 
(Sig.) of less than 0.001, this suggests that the model is statistically significant. The Regression 
sum of squares is 172.877, showcasing the variance explained by Self-awareness, while the 
Residual sum of squares, 1234.648, represents the unexplained variation. In layman's terms, 
Self-awareness is a statistically significant predictor of Monitoring Practices among School 
Heads. 
Table 8 
Self-awareness and Monitoring practices: Co-efficient Summary 

Model Unstandardized 
Coefficients 

Standardized 
Coefficients 

T Sig. 

 B Std. Error Beta   

1 
(Constant) 15.182 1.083  14.018 .000 
Self-awareness .294 .051 .350 5.724 .000 

a. Dependent variable: Monitoring Practices 
The coefficient summary for the influence of Self-awareness on Monitoring Practices reveals 
the following: The constant value is 15.182, indicating that in the absence of Self-awareness, 
the predicted Monitoring Practices score stands at 15.182. With each unit increase in Self-
awareness, there is a predicted increase of 0.294 units in Monitoring Practices. This effect is 
statistically significant, supported by a t-value of 5.724 and a p-value less than 0.001. The 
standardized coefficient (Beta) of 0.350 further underscores this positive relationship. In 
essence, Self-awareness has a significant and positive impact on Monitoring Practices among 
School Heads. 
Table 9 
Effect of Self-regulations on monitoring practices of School Heads: Model Summary 

Model R R Square Adjusted R2 Std. Error of the Est. 
1 .408a .166 .163 2.23967 

a. Predictor: (Constant), Self –regulation 
The regression model examines the impact of Self-regulation on the monitoring practices of 
School Heads. With R value of 0.408, there's a moderate positive relationship between Self-
regulation and monitoring practices. The R2 value indicates that Self-regulation explains 
about 16.6% of the variability in monitoring practices. After accounting for the number of 
predictors, the adjusted R2 is slightly lower at 16.3%. The standard error of the estimate is 
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2.23967, which represents the typical deviation between the predicted and observed values. 
To summarize, Self-regulation contributes positively to monitoring practices, accounting for 
just over 16% of the observed variation in these practices among School Heads. 
Table 10 
Self-regulation and Monitoring practices: ANOVA Summary 

Model Sum of Squares df Mean Square F Sig. 

 
Regression 233.753 1 233.753 46.600 .000b 
Residual 1173.772 234 5.016   
Total 1407.525 235    

a. Dependent Variable: Monitoring Practices 
b. Predictors: (Constant), Self-regulation 
The ANOVA summary demonstrates the statistical significance of the connection between 
Self-regulation and Monitoring Practices. The model is statistically significant, evident from 
the F-statistic of 46.600 and a p-value (Sig.) of less than 0.001. The Regression sum of squares, 
which is 233.753, accounts for the variance in Monitoring Practices explained by Self-
regulation. In contrast, the Residual sum of squares, totaling 1173.772, represents the 
unexplained variation. In summary, Self-regulation serves as a significant predictor of 
Monitoring Practices among School Heads. 
Table 11 
Self-regulation and Monitoring practices: Co-efficient Summary 

Model Unstandardized 
Coefficients 

Standardized 
Coefficients 

T Sig. 

 B Std. Error Beta   

1 
(Constant) 13.303 1.184  11.239 .000 
Self-regulation .379 .055 .408 6.826 .000 

a. Dependent variable: Monitoring Practices 
The coefficient summary indicates how Self-regulation influences Monitoring Practices 
among School Heads. The constant is 13.303, suggesting that in the absence of Self-regulation, 
the expected Monitoring Practices score would be 13.303. For each unit increase in Self-
regulation, the Monitoring Practices is predicted to increase by 0.379 units, as denoted by the 
unstandardized coefficient (B). This relationship is statistically significant with a t-value of 
6.826 and a p-value less than 0.001. The standardized coefficient (Beta) of 0.408 supports 
this positive relationship. In summary, Self-regulation has a pronounced and significant effect 
on Monitoring Practices in School Heads. 
Table 12 
Effect of Empathy on monitoring practices of School Heads: Model Summary 

Model R R Square Adjusted R2 Std. Error of the Est. 
1 .537a .288 .285 2.06933 

a. Predictor: (Constant), Empathy 
The regression model examines the impact of Empathy on the monitoring practices of School 
Heads. An R-value of 0.537 indicates a reasonably strong positive relationship between 
Empathy and monitoring practices. The R2 value suggests that Empathy accounts for 
approximately 28.8% of the variability in monitoring practices. After adjusting for the 
number of predictors, this percentage is slightly reduced to 28.5% (Adjusted R2). The 
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standard error of the estimate, at 2.06933, represents the average difference between 
predicted and actual scores. In summary, Empathy significantly and positively influences 
monitoring practices, explaining around 28.5% of the variance in these practices among 
School Heads. 
Table 13 
Empathy and Monitoring practices: ANOVA Summary 

Model Sum of Squares df Mean Square F Sig. 

 
Regression 405.510 1 405.510 94.699 .000b 
Residual 1002.015 234 4.282   
Total 1407.525 235    

a. Dependent Variable: Monitoring Practices 
b. Predictors: (Constant), Empathy 
The ANOVA summary evaluates the statistical relationship between Empathy and Monitoring 
Practices. The F-statistic is 94.699, and with a p-value (Sig.) of less than 0.001, this indicates 
that the model is statistically significant. The Regression sum of squares, 405.510, represents 
the variation in Monitoring Practices explained by Empathy. The Residual sum of squares, 
1002.015, denotes the unexplained variation. In simple terms, Empathy is a significant 
predictor of Monitoring Practices among School Heads. 
Table 14 
Empathy and Monitoring practices: Co-efficient Summary 

Model Unstandardized 
Coefficients 

Standardized 
Coefficients 

T Sig. 

 B Std. Error Beta   

1 
(Constant) 11.181 1.051  10.641 .000 
Empathy .480 .049 .537 9.731 .000 

a. Dependent variable: Monitoring Practices 
The coefficient summary reveals the connection between Empathy and Monitoring Practices 
among School Heads. The constant value is 11.181, indicating that in the absence of 
consideration for Empathy, the projected Monitoring Practices score is 11.181. For each unit 
increase in Empathy, there is an expected growth of 0.480 units in Monitoring Practices, as 
indicated by the unstandardized coefficient (B). This relationship is statistically significant, 
supported by a t-value of 9.731 and a p-value less than 0.001. The standardized coefficient 
(Beta) of 0.537 underscores this strong positive correlation. In summary, Empathy exerts a 
significant and positive influence on Monitoring Practices among School Heads. 
Table 15 
Motivation of Self-regulations on monitoring practices of School Heads: Model Summary 

Model R R Square Adjusted R2 Std. Error of the Est. 
1 .417a .174 .170 2.22959 

a. Predictor: (Constant), Motivation 
The regression model explores the effect of Motivation on the monitoring practices of School 
Heads. With R value of 0.417, there's a moderate positive association between Motivation and 
monitoring practices. The R2 value suggests that Motivation accounts for approximately 
17.4% of the variance in monitoring practices. After adjusting for the number of predictors, 
this explanatory power is slightly lower at 17% (Adjusted R2). The standard error of the 
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estimate is 2.22959, which signifies the typical difference between the predicted and 
observed scores. In essence, Motivation has a moderate positive impact on monitoring 
practices, elucidating about 17% of the variation in these practices among School Heads. 
Table 16 
Motivation and Monitoring practices: ANOVA Summary 

Model Sum of Squares df Mean Square F Sig. 

 
Regression 244.290 1 244.290 49.142 .000b 
Residual 1163.236 234 4.971   
Total 1407.525 235    

a. Dependent Variable: Monitoring Practices 
b. Predictors: (Constant), Motivation 
The ANOVA summary illustrates the statistical significance of the relationship between 
Motivation and Monitoring Practices. With an F-statistic of 49.142 and a p-value (Sig.) of less 
than 0.001, the relationship is clearly statistically significant. The Regression sum of squares, 
244.290, signifies the variance in Monitoring Practices that is explained by Motivation. The 
Residual sum of squares, 1163.236, denotes the variance that remains unexplained. In simple 
terms, Motivation serves as a significant predictor for Monitoring Practices among School 
Heads. 
Table 17 
Motivation and Monitoring practices: Co-efficient Summary 

Model Unstandardized 
Coefficients 

Standardized 
Coefficients 

T Sig. 

 B Std. Error Beta   

1 
(Constant) 13.753 1.089  12.623 .000 
Motivation .367 .052 .417 7.010 .000 

a. Dependent variable: Monitoring Practices 
The coefficient summary provides insights into the relationship between Motivation and 
Monitoring Practices among School Heads. The constant is 13.753, indicating that in the 
absence of Motivation, the projected Monitoring Practices score is 13.753. With each unit 
increase in Motivation, there is a predicted increase of 0.367 units in Monitoring Practices, as 
highlighted by the unstandardized coefficient (B). This relationship is notably statistically 
significant, supported by a t-value of 7.010 and a p-value less than 0.001. The standardized 
coefficient (Beta) of 0.417 underscores this positive connection. In summary, Motivation 
plays a significant and positive role in shaping Monitoring Practices among School Heads. 
 
Table 18 
Effect of Social skills on monitoring practices of School Heads: Model Summary 

Model R R Square Adjusted R2 Std. Error of the Est. 
1 .353a .124 .121 2.29495 

a. Predictor: (Constant), Social skills 
The regression model examines the influence of Social skills on the monitoring practices of 
School Heads. R value of 0.353 signifies a moderate positive correlation between Social skills 
and monitoring practices. The R2 value indicates that Social skills account for about 12.4% of 
the variability in monitoring practices. When adjusting for the number of predictors, the 
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explanatory power is slightly reduced to 12.1% (Adjusted R2). The standard error of the 
estimate stands at 2.29495, representing the average discrepancy between the predicted and 
actual scores. In summary, Social skills contribute moderately to monitoring practices, 
explaining roughly 12.1% of the observed variance in these practices among School Heads. 
Table 19 
Social skills and Monitoring practices: ANOVA Summary 

Model Sum of Squares df Mean Square F Sig. 

 
Regression 175.094 1 175.094 33.245 .000b 
Residual 1232.431 234 5.267   
Total 1407.525 235    

a. Dependent Variable: Monitoring Practices 
b. Predictors: (Constant), Social skills 
The ANOVA summary evaluates the statistical relationship between Social skills and 
Monitoring Practices. The model is statistically significant, as evidenced by an F-statistic of 
33.245 and a p-value (Sig.) of less than 0.001. The Regression sum of squares, 175.094, 
represents the variation in Monitoring Practices that can be attributed to Social skills. 
Conversely, the Residual sum of squares, 1232.431, depicts the variation in Monitoring 
Practices not explained by Social skills. To encapsulate, Social skills are a significant predictor 
of Monitoring Practices among School Heads. 
Table 20 
Social skills and Monitoring practices: Co-efficient Summary 

Model Unstandardized 
Coefficients 

Standardized 
Coefficients 

T Sig. 

 B Std. Error Beta   

1 
(Constant) 16.225 .896  18.099 .000 
Social Skills .241 .042 .353 5.766 .000 

a. Dependent variable: Monitoring Practices 
The coefficient summary elucidates the relationship between Social skills and Monitoring 
Practices among School Heads. The constant is 16.225, which suggests that in the absence of 
any Social skills, the projected Monitoring Practices score would be 16.225. For each unit 
increase in Social skills, the Monitoring Practices is predicted to increase by 0.241 units, as 
shown by the unstandardized coefficient (B). This relationship is strongly significant, 
demonstrated by a t-value of 5.766 and a p-value less than 0.001. The standardized coefficient 
(Beta) of 0.353 further emphasizes this positive correlation. In a nutshell, Social skills have a 
meaningful and positive impact on Monitoring Practices among School Heads. 
 
Findings 
Based on the data analysis, the following findings were obtained. 
1. Sub-dimensions of emotional intelligence for school heads, self-regulation has the 
highest mean score (M= 20.7738). All sub-dimensions have a mean greater than 20, 
suggesting that AJ&K school heads possess strong emotional intelligence across self-
awareness, self-regulation, motivation, empathy, and social skills. 
2. Monitoring practices of school heads, the examination system has the top mean score 
(M=4.4068). With all statements holding a mean exceeding 4, it's evident that AJ&K school 
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heads are proactive in overseeing classroom activities, school programs, external 
disturbances, curriculum practices, and notably, the examination system. 
3. Emotional Intelligence: There's a significant positive relationship with monitoring 
practices among School Heads. Emotional Intelligence accounts for a substantial 43.5% of the 
variance in monitoring practices, highlighting its critical role in school leadership. 
1. Self-awareness: This factor demonstrates a moderate positive correlation with 
monitoring practices. With 12.3% of the variance in monitoring practices attributed to Self-
awareness, it's evident that being self-aware plays a notable role in effective monitoring. 
2. Self-regulation: School Heads with higher self-regulation tend to have improved 
monitoring practices. Self-regulation explains 16.6% of the variability, signifying its 
importance in school management. 
3. Empathy: There's a clear positive association between Empathy and monitoring 
practices, with the former accounting for 28.8% of the variation. This suggests that 
empathetic School Heads may exhibit better monitoring habits. 
4. Motivation: Motivation has a positive impact on monitoring practices, elucidating 
17.4% of its variation. Motivated School Heads likely maintain more effective monitoring 
practices. 
5. Social Skills: These skills have a moderate yet significant influence on monitoring 
practices. Accounting for 12.4% of the variability, it's evident that adept social skills enhance 
a School Head's ability to monitor effectively. 
Each of the predictors of Emotional Intelligence, Self-awareness, Self-regulation, Empathy, 
Motivation, and Social Skills, exhibit a positive and statistically significant relationship with 
the monitoring practices of School Heads. Emotional Intelligence stands out as especially 
influential, emphasizing the importance of these traits in effective school leadership 
 
Conclusion 
In the realm of school leadership, various soft skills have demonstrated a marked influence 
on the monitoring practices of School Heads. Notably, Emotional Intelligence emerges as a 
paramount predictor, with a significant contribution to the variation in monitoring practices. 
Additionally, factors like Self-awareness, Self-regulation, Empathy, Motivation, and Social 
Skills also play crucial roles, although to varying degrees. The findings underscore the 
integral nature of these competencies for School Heads. In essence, to optimize monitoring 
practices and, by extension, foster a conducive learning environment, emphasis on nurturing 
and refining these soft skills is indispensable." 
 
Recommendations 
To optimize the monitoring practices of School Heads and enhance the overall effectiveness 
of school management, it is imperative for educational institutions and relevant stakeholders 
to: 
1. Emphasize Emotional Intelligence Training: Given its paramount influence, 
specific training programs aimed at enhancing emotional intelligence among School Heads 
should be prioritized. 
2. Continuous Professional Development: Regular workshops focusing on the 
development of Self-awareness, Self-regulation, Empathy, Motivation, and Social Skills can 
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significantly benefit school leadership. 
3. Recruitment and Selection: When hiring or promoting School Heads, emphasis 
should be placed on evaluating these soft skills. Consider employing psychometric tests or 
behavior-based interview techniques that gauge these competencies. 
4. Mentorship Programs: Pairing seasoned School Heads with newcomers can foster 
the transfer of these vital skills, ensuring that the next generation of leaders is well-equipped. 
5. Feedback Mechanisms: Implement structured feedback mechanisms where 
teachers, staff, and even students can provide insights into a School Head's leadership style. 
This can offer invaluable perspectives and areas for improvement. 
6. Resource Allocation: Allocate necessary resources, both in terms of time and 
finances, for the ongoing development of these skills, recognizing their critical importance in 
effective school leadership 
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